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FOUR-YEAR PLAN: INNOVATORS BY DESIGN
In RVS, we design learning so innovators…
CONNECT TO PASSIONS, INTERESTS AND PEOPLE
RVS teachers understand students have an innate curiosity and
eagerness to learn. By intentionally designing learning activities that
connect students to what and who they care about, teachers expand
learning beyond the classroom and support students in understanding
why their learning matters and how it can make a difference. Along
the way, students develop creative confidence, communication and
social skills, and agency in their lives.
•

Students engage in real-world, hands-on learning experiences
that matter to them.

•

Students demonstrate ownership of their learning.

ACHIEVE THEIR POTENTIAL
RVS teachers understand that not all students learn in the same way, at
the same age, to the same performance level, in all areas of study. By
designing classroom instruction to address students’ personal learning
styles and capabilities, students develop foundational skills and core
competencies to acquire, create, connect, and communicate knowledge
in a variety of contexts. In partnership with parents, teachers
communicate high expectations, motivating students to expand their
individual potential, pursue excellence and overcome challenges.
•

Students are literate, numerate and acquire core competencies.

•

Students meet high expectations and learning outcomes, tailored
to their individual capabilities.

To achieve our plan,
we will focus on:
• Student engagement:
Enhance and measure
student voice in the
co-construction of their
learning.
• Inclusion: Refine and
implement an inclusive
framework to ensure
all students are equally
valued, safe and have
their diverse needs met.
• Instructional practices:
Align pedagogical
approaches to ensure
instruction is relevant
and meaningful for
all students.
• Make learning visible:
Enhance the visibility of
all students’ learning
journey and growth.

NAVIGATE SUCCESSFULLY AS GLOBAL CITIZENS
RVS teachers understand students thrive in schools that care about the
development of the whole child – physically, emotionally, socially and
intellectually. Fostering learning environments that value student voice,
opportunity, fairness, compassion, citizenship, choice and diversity,
teachers instill a sense of belonging, building empathy, resilience and
the desire in students to take an active role in their community, and
work with others to make the planet more equal, fair, vibrant and
sustainable.
•

Students are healthy, safe, resilient and value diversity, cultures
and traditions.

•

Students make a positive difference in their life, school,
community and the world.
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PRINCIPAL’S MESSAGE
We are nearing the end of Fireside School’s fifth year of operation and a small school with about 330
individuals in 2017/18 is now a large, complex building of over 875 staff and students. Each day
approximately 875 people walk through the doors of Fireside School and spend a significant amount of
their waking hours creating our community. We have had many challenges over this year; the most notable
is moving into the second year of a global pandemic and the restrictions that resulted from that. A school
that grows from 330 to nearly 900 in five years and then adds in a global pandemic for two of those
years is a place where change has had to be embraced. Fireside will continue to adapt and change as
new opportunities arise and, through this change, we are committed to providing an optimal learning
environment for the students at this school. As with any organization, the more voices we have, the more
powerful and positive the institution becomes and, as such, we thank all of you who are volunteers and
participants of the school and welcome those who would like to join in whatever way you can. Fireside
School is much larger than when we began five years ago, but we are still rooted in the philosophy that
this building began with: “Open Minds, Open Hearts, Open Doors”.
The Fireside Workbook is divided into two major sections, with the first portion focusing on the analysis of
surveys and other reflective tools that parents, students, and staff have taken part in. The overall message
of this feedback is positive and indicate that Fireside School is a place where students are growing
academically, socially, and emotionally. We continue to have survey results that are above the provincial
average in most categories, including Educational Quality. While our overall results continue to be positive,
we will continue to strive to do everything we can to improve in those places where concern was noted.
One area of focus that the pandemic has influenced substantially was our ability to work with volunteers;
with the easing of pandemic restrictions, we have been committed to getting our whole community back in
to support the learners in this building.
The second portion of the workbook is a reflection on some of the important work that has been done over
this school year and a glimpse of where we will be focusing our attention in the school year to come. This
portion of the workbook is created within the context of Rocky View Schools four areas of priority:
Inclusion, Student Engagement, Instructional Design, and Making Learning Visible. We are excited by the
initiatives we have worked on over the year and are confident that they are positively impacting the
students at the school. A few of the topics highlighted are further development of our data-informed
literacy program, whole school community events, and a school-wide positive behaviour program.
We truly appreciate the trust that you put in us each day as we guide and support your children through
these pivotal years of their lives. We do not take your trust for granted and are honoured and privileged
to be able to do the work we do each day. If you ever have a question, concern, or comment, please do
not hesitate to contact us and we can help. On behalf of all staff at Fireside School: thank you for your
support.
Sincerely,

Dave Banderk
Principal
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SCHOOL PROFILE
Principal: Dave Banderk
Assistant Principal: Jason Ness
Assistant Principal: Tara Sly
Website: https://fireside.rockyview.ab.ca/
Address: 12 Fireside Parkway, Cochrane AB
T4C 2LE

Mission:
• At Fireside School, we endeavour to
support our learners by making learning
interactive and meaningful.
• We strive to develop the whole child
through thoughtful, intentional educational
processes, connection to the real world,
and responsiveness to change.
• Creativity, curiosity, and compassion are
cultivated and supported in all learners.
• Through working and playing in our
school, in our community, and in the
outdoors, we are mindful of the goals of
Rocky View Schools, the province, and our
school community.
• We listen to each other and remain open
to possibilities of change.
Beliefs:
Social-Emotional Relationships:
• Learners get to know themselves and
others as learners and people.
• Learners practice building successful
and nourishing relationships with
students, adults, and the world
that surrounds us.
• Learners develop resiliency skills that
help them navigate the normal upsand-downs of life.
Innovation, Openness, Flexibility, and Creativity:
§ Learners develop a mindset that
fosters creativity, flexibility,
innovation, and openness that
cultivates curiosity in the real world.
Competencies
• Learners develop competencies that
allow them to be successful and
contributing participants in an everevolving world.
• Learners leave our school with a
strong set of foundational skills in
Numeracy and Literacy.

Total number of:
Teachers: 40

Support Staff: 23

Students: 808

Grades Served:
Kindergarten to Gr. 8
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Percentage of students:
• identified with specialized or exceptional needs: 12.6%
• who are English Language Learners: 2.1%
• who self-declare as First Nations, Inuit, or Metis: 5%
• students reading at or above grade level (data from RVS
Running Records/Comprehension Benchmark December
2021):
o Grade 1: 40%
o Grade 2: 42%
o Grade 3: 54%
o Grade 4: 43%
o Grade 5: 34%
o Grade 6: 25%
o Grade 7: 14%
o Grade 8: 12%
• performing mathematics at or above grade level (data from
PowerSchool April 2022):
o Grade 1: 96.5%
o Grade 2: 93.3%
o Grade 3: 94.7%
o Grade 4: 90.0%
o Grade 5: 75.0%
o Grade 6: 80.0%
o Grade 7: 70.0%
o Grade 8: 80.0%
• with writing skills at or above grade level (data from
PowerSchool April 2022):
o Grade 1: 83.0%
o Grade 2: 91.4%
o Grade 3: 89.2%
o Grade 4: 82.5%
o Grade 5: 90.0%
o Grade 6: 82.5%
o Grade 7: 70.0 %
o Grade 8: 70.0 %

Unique features of our school?
•

Fireside School opened in the
fall of 2017, with
approximately 300 students;
since that time, it has grown to
over 800 individuals. This rapid
growth has meant that Fireside
has had to develop its school
culture within the context of an
ever-changing landscape, which
was further complicated by the
COVID-19 pandemic. For the
2021/22 school year, an
additional 150 students started
the year who were not here last
year.

•

Fireside is a relatively new
building – five years old – built
upon the philosophy that
learning is best done through a
combination of collaboration
and individualized work. The
physical layout supports the
flexible learning environments.
From a resource standpoint,
there is sufficient technology to
support learners and the school
is well equipped to support
physical literacy with, among
other things, class sets of
snowshoes, skis, and three
distinct active spaces.

What parents say about our schools?
• “Fireside School has been an amazing experience for my children so far. The teachers and
admin staff are so welcoming and really go above and beyond to accommodate and enhance
the children's school experience. Looking forward to watching my kids flourish in the years to
come!”
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THIS YEAR’S LEARNINGS
Students’ Insights
What do students think are some things that are going well?
• Students reported that the staff at Fireside are approachable and supportive of students both
academically and socially/emotionally.
• As COVID restrictions have subsided, students report more opportunities to volunteer, take part
in whole school events, and support others. These increased community building opportunities
have been a welcome addition to the school, and students hope to continue to have
opportunities such as these in the future.
• The Grade 7 and 8 students have enjoyed the re-introduction of options for the 2021/22
school year, after limited opportunities during the 2020/21 school year.
What do students think could be worked on or improved?
• Respectful language between students, particularly during unstructured times, is an area of
concern. While most students are speaking in a respectful tone, there is a minority of individuals
who are not, and this, at times, has made people feel uncomfortable.
• Clear expectations during unstructured times around appropriate play and interpersonal
interactions.
• More structured and concise messaging and planning around whole school events and processes
(e.g., spirit days, two pairs of shoes policy, lunchtime routines, etc.).
In response to what students think, what actions could our school take to do better?
• Clear and concise set of “rules” about how people should interact with each other, especially
during unstructured times, and all supervisors aware and enforcing the same expectations.
• Whole school activities are more clearly explained so that everyone knows the expectations
and how they will run.
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Parents’ Insights
What do parents think are some things that are going well?
• The staff at Fireside School clearly care about the students and want them to succeed. They are
passionate individuals and, through the last two years of the pandemic, have provided a muchneeded consistency during a very tricky period. The vast majority of the students are excited to
go to school each day.
• With the easing of restrictions, the opportunity for volunteers to have meaningful roles in the
day-to-day experiences within the school again has been welcomed. When volunteers enter the
building or go on field trips, they are welcomed and feel appreciated. While the school has
grown a great deal in the last five years, that feeling of community is still there when someone
in the community enters the school.
What do parents think could be worked on or improved?
• While parents feel overall that there is ample communication between school and home, there
are discrepancies between homeroom teachers. These discrepancies include the amount of
information provided on PowerSchool, weekly updates from the classroom, and curricular
material posted on virtual platforms such as Google Classroom. These discrepancies can be
challenging for parents as they try to navigate supporting the needs of their children.
• When a child is struggling academically and/or socially/emotionally, it can at times be difficult
to understand the process for reaching out for support. With multiple layers of support in the
school, including Homeroom Teachers, Child Development Advisors, Learning Support Staff, and
School Administration, it can be difficult to know who to reach out to for support. This can
potentially cause a hesitation to reach out and result in frustration. When families do end up
reaching out and finding the appropriate resources, the results have largely been very good.
In response to what parents think, what are actions could our school take to do better?
• While minimum standards for communication between home and school have been established,
there continues to be discrepancies over how this “looks.” There is a need for more concise
messaging to stakeholders, explaining what can be expected regarding school/home
communication and what tools are being used to facilitate this. While the information is
generally available, it can be difficult to find and is not all found in one easy location.
Providing a clear and concise one-page document that is pushed out to families at the start of
the year, along with follow-ups at set intervals, should help to clear-up some confusion.
• A clear and concise communication package that helps parents to navigate the organization of
the school could also be used to explain how parents can get additional supports and from
whom. If stakeholders understand the processes for seeking support more clearly, the hope is
they will be more apt to reach out, and sooner.

Page | 8

Staff Insights
What do staff think are some things that are going well?
• Most staff feel connected with their curriculum or grade team. As a result, the students they
work directly with have benefited from this strong collaboration where common assignments
and innovative teaching strategies are employed. Staff are very supportive of one another
and, when presented with a challenging situation, are able to collaborate, generate ideas, and
find solutions.
• The structure of our daily schedules and an increased access to physical literacy for all students
have greatly improved overall flow in the building and student regulation. Some of the
structures that were put in place during the most stringent portions of the COVID pandemic have
been kept in place (cohorted students during recess and lunch, specific doors for entry and exit),
as they have been found to create routines that the vast majority of students appreciate.
What do staff think could be worked on or improved?
• A more transparent process for supporting students with complex needs. This would include
stakeholders being aware of the resources that are being used to support the student from the
different departments within the school (CDAs, Learning Supports, School-based Administration,
and Classroom Teachers).
• After two years of COVID restrictions, re-imagining what whole-school activities look like and
how they can be used to develop a Fireside School community. Prior to the pandemic, Fireside
School had a population of about 480; as of the writing of this document, it is now 810. This
massive change in school population over two years has resulted in us needing to re-evaluate
what a community event should look like.
In response to what staff think, what actions could our school take to do better?
• Learning Support Staff and School Administration are continuing to look at ways to better
streamline and communicate the process for supporting learners. While the foundational pieces
are in place and an adequate number of skilled employees are in the correct roles, the
workflow continues to be a challenge at times. Ensuring the Learning Support Team and School
Administration continue to communicate in a clear fashion regarding the ways decisions are
being made and the intended goals of these decisions will be an ongoing goal.
• Fireside has begun to do a few whole-school events in the last few months, and these activities
have, for the most part, been very successful. The next step is to develop a sustainable process
for continuing these events that enables them to occur on a regular basis, with the intended
outcome of building whole-school community spirit.
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RVS Education Plan Survey Results
https://fireside.rockyview.ab.ca/publications
What does the survey indicate are things that are going well?
• Most students found that the work they were doing was meaningful and that what they are
learning will help them to be successful now and in the future.
• Parents believe that, for the most part, their children have the opportunity to have choice in
their learning and how it is demonstrated.
What does the survey indicate could be worked on or improved?
• Students feel like their opportunities to volunteer in the building are limited. This sentiment was
consistent between both our younger and older grades.
• Parents felt that there should be more opportunities for students to create goals and develop a
meaningful and reasonable plan to succeed on those goals.
In response to the survey what actions could our school take to do better?
• Given that this survey was completed during the COVID pandemic restrictions, there was, as a
result, limited opportunities to volunteer. As we have transitioned out of the restrictions, we are
providing multiple opportunities for students to be involved in the school, including a student
leadership class. It is therefore assumed that this area will improve next year.
• The whole-school implementation of myBlueprint, an online portfolio, lends itself to goal setting
and reflection on learning. With its nearly universal use in the building for the 2021/22 school
year, it is assumed that goal setting will take a more visible and prominent role in the culture of
the school.
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RVS Assurance Model
Data Source

2020/21

Percentage of students who are
absent less than 10 per cent during
the school year.

PowerSchool Attendance Data

79%

Percentage of students excessively
absent due to health matters.

PowerSchool Attendance Data

2%

Percentage of student conflict
incidents reported.

PowerSchool Discipline Portal

N/A

Dossier Data

95%

Tiered Fidelity Inventory by
Learning Support Specialist

N/A

myBlueprint Participation Stats

95%

Percentage of students with
Individual Program Plans who are
achieving their learning goals.
Fidelity percentage achieved for Tier
1 PBIS by the school
Percentage of students who
document and reflect on their
learning.
Percentage of Gr. 1 – 12 students
who met or exceeded expected
learning outcomes in English
language arts and mathematics.

Report Card Data
English
Language Arts

Mathematics

Division 1
Emerging to Mastering

98%

97%

Division 2
Emerging to Mastering

96%

95%

Division 3
Emerging to Mastering

91%

84%

Division 4
50 per cent +

N/A

N/A

96.5%

First Nation, Metis, Inuit:
Emerging to Mastering

95%

English Language Learners:
Emerging to Mastering
Percentage of teachers who report
that, in the past three to five years,
the professional development and inservicing received from the school
authority has been focused,
systematic, and contributed
significantly to their ongoing growth.

96%

Alberta Education Assurance
Measures

96%

93.3%

Page | 11

What do you think are some things that are going well?
• Fireside School put in place a comprehensive plan to support the uptake and meaningful use of
myBlueprint as a tool to document and showcase student learning and growth. This plan
included designated time in a certificated teacher’s schedule to support others in the effective
utilization of myBlueprint. The result of this work has been an increase in utilization of
myBlueprint from approximately 20% in 2019/20 to 95% for the 2020/21 school year.
• Fireside School has developed a successful process for supporting literacy acquisition for our
students. A key tenet of the literacy program is to identify students who are struggling and
develop strategies to support them using proven techniques that facilitate their acquisition of
skills. This process is clearly working well, with 98% of all students in Division 1 meeting or
exceeding the learning outcomes for literacy.
What do you think could be worked on or improved?
• The COVID pandemic has created many challenges, one of the most significant has been
student attendance. For the 2020/21 school year, 21% of students were absent over 10% of
the school year. This degree of learning disruption has had a measurable effect on students’
academic and social/emotional growth.
• Numeracy is an area of concern, particularly as students’ progress through the grades. For the
2020/21 school year, 16% of the students in Division 3 were not meeting the learner outcomes
for mathematics. This is a significant drop from the Division 2 results, where 5% of students were
not meeting the expected learner outcomes.
What actions could our school take to do better?
• As COVID restrictions have eased, we are taking a more active role in encouraging and
supporting student attendance. Fireside staff are developing and implementing a process that
supports student attendance, beginning with understanding the barriers for coming to school.
Once the barriers are identified, a team approach is used to support the family and the
student, which can involve teachers, Child Development Advisors, School Administration, and
outside agencies when necessary.
• For the 2021/22 school year, Fireside has begun a process of supporting students in
developing numeracy. We are utilizing multiple approaches, including standardized testing
(Math Intervention/Programming Instrument) across grades to identify areas of growth and
success, deliberate professional learning with staff around teaching techniques that support
development of foundational numeracy skills, and the acquisition of resources that cultivate
students’ capacity to reason numerically and spatially, as well as make real-world connections
in math.
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Alberta Education Assurance Measures Results

What do you think are some things that are going well?
• When comparing the overall measures for the 2020/21 school year to the previous year’s
results, all indictors were higher except for Parental Involvement, which is expected given the
restrictions put in place due to the COVID pandemic.
• Fireside School continues to receive very high results with regards to Educational Quality, with a
current satisfaction level of 91.9%. This continues to be an area of pride for the school and is
an indication of the strong relationships between the staff, students, and families, fostering an
education that meets the needs of students at the school.
What do you think could be worked on or improved?
• The COVID pandemic restrictions resulted in some significant challenges regarding meaningful
parental involvement in the school. While staff at the school found ways to encourage some
limited parental/community interactions, the reality is that it was not as effective as in-person
experiences. As a result, our parental involvement dropped from 79.2% in 2019/20 to 77.2%
in the current year; additionally, we were below the provincial average.
• An area of surprise was that we were slightly below the provincial average with respect to
Access to Supports and Services. While the difference between the provincial average (82.6%)
and Fireside’s (82.0%) was not significant, it was our belief that we were offering services and
supports that exceeded the norm.
What actions could our school take to do better?
• As COVID pandemic restrictions have slowly been removed, Fireside School has responsibly
invited the community back into the fabric of the school. This has included volunteers within
classrooms and on field trips, in-person meetings, and upcoming community events (concerts).
This re-engagement with the community, along with the normal work we do with families around
student success and growth, is rebuilding the close relationship we had with the community that
was impacted during the two years of pandemic restrictions.
• Fireside School is fortunate to be able to provide a wide variety of supports both academically
and socially/emotionally. The staff involved in these supports are experienced and incredibly
knowledgeable. However, we were slightly below the provincial average in terms of access to
supports and services. The Learning Support team along with school-based administration have
been working this year to ensure that we have a process in place that maximizes the positive
impact on the school. Given the number of resources and the talent of the group, the disconnect
is assumed to be due to inefficiencies or procedural issues. By developing a more concise
Learning Support process, it is assumed that our effectiveness will improve.
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PROTOTYPE PLANS
How Might We? Use common reading/comprehension assessment to drive programming, instruction, and
communication with parents? During the 2020/21 school year, a common reading/comprehension
assessment process was put in place at the beginning and end of the school year. For the 2021/22 school
year, we have used the common reading/comprehension data to identify struggling learners and put
programs in place to assist in their literacy acquisition.
What Priority Areas Does It Address?
Student Engagement

Inclusion

Instructional Design

Making Learning Visible

Sources of Input
•

•

•

•

Staff Feedback
o Regular meetings with grade-level staff, Learning Support team, School Administration,
and literacy team on success and areas of growth
o Whole school common literacy tracking tool that records year over year data
Common Literacy Assessment
o RVS Running Records
o RVS Comprehension Benchmarks
o Fountas and Pinnell Assessment data
Instructional Design Material
o Layers of Literacy Professional Learning
o LLI, Words Your Way, Jolly Phonics, etc. intervention tools
o Literacy circles
o Story workshops
Community Feedback
o Reporting of assessment data in PowerSchool
o School Council updates
o Reporting of intervention successes for students on targeted programs

End Goals
•
•
•

Implementation of a whole-school literacy program
Targeted/responsive interventions for students who are struggling with literacy
Using data from common assessments to create literacy programs within the classroom that meet
the needs of students

PROTOTYPES
Name: Utilization of whole-school reading/comprehension data to develop literacy intervention model
Scope: Using whole-school common assessment data to identify struggling learners and put targeted
programs in place to assist in literacy acquisition. The targeted programs were 8 to 10 weeks in length
and involved in-class and small group out-of-class instruction that targeted areas of growth for
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individual students. It was supported by a certificated staff member, as well as a Learning Assistant who
worked under the direction of the teacher.
Indicator of Success:
•

Increase in student literacy as seen by staff, students, and families. This growth will be
measurable through formal assessment practices and internal tracking by the Literacy Lead.

Description: At various points throughout the year (beginning for new students and middle/end for all
students), Homeroom Teachers use Fountas and Pinnell leveled books to read with students and indicate
an independent reading level based on data gathered from an RVS Running Record and/or RVS
Comprehension Benchmark. This data is entered into the literacy section of Class Profiles in SharePoint.
The Literacy Support teacher and assistant, in consultation with staff, then use this data to select students
for targeted intervention. This intervention runs in 6-8 week cycles and includes targeted sessions using
programs including Words Their Way, Levelled Literacy Intervention, and phonemic awareness activities.
Student progress is tracked and entered in a literacy support spreadsheet.
Prototype Iterations:
What is Working:
• Testing students after intervention by Literacy Support teacher and assistant, which provides
classroom teachers with a clear indication of gains made during intervention, including updated
independent reading level, and reading behaviours that indicate whether the student can, is
beginning to, or is not yet able to use.
• Literacy Support team is engaged in regular communication and conversations with staff
regarding students’ literacy needs and programing.
• Majority of students have shown an improvement in reading skills and independent reading
level after intervention.
• Communication to families regarding supports put in place and those students’ and families’
positive feedback around enjoying reading groups and noticeable successes.
What has been Tricky:
• Gathering appropriate reading resources for each level.
• Organizing and tracking resources for staff use.
• Consistency around staff knowledge and testing procedures.
• Storing data in a manner that is easily accessed and interpreted.
• Defining the role of Literacy Support versus that of Learning Support in the needs of students,
particularly at the younger grades.
• Supporting a large and diverse population.
What will we do moving forward:
• Have all staff use the required Provincial Testing (PM Benchmarks).
• Have staff record literacy data in new tracking spreadsheet developed this year enabling
“real-time” updates, tracking of progress across the year, and easier access to specific
information (independent reading levels).
• Target early intervention in the early grades.
• Use Heggerty literacy resources for assessment and intervention of literacy students.
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•
•
•

For the 2022/23 school year, there will be significant push to move more interventions into the
classroom, with the Literacy Team spending more time supporting students and staff in that
setting.
Data collected will be used much more intentionally to provide informed literacy groupings for
all students.
Common grade-level literacy blocks will be mandated for Grades 1 to 3 to provide a more
efficient model of literacy teaching and instruction.

Learnings:
• The targeted intervention strategies used this year have been successful in increasing students’
reading capacity and confidence. The streamlining of data onto a school-wide “master
document” allows for the Literacy Support team and teachers to identify students more
adequately with targeted needs. Testing materials and implementation of the assessment need
to be fair and consistent.
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PROTOTYPE PLANS
How Might We? Build a culture of support and understanding that is rooted in a set of common
understandings as to how to coexist and thrive in a school environment?
What Priority Areas Does It Address?
Student Engagement

Inclusion

Instructional Design

Making Learning Visible

Sources of Input
•
•
•
•

Student feedback through both formal and informal tools (e.g., Tiered Fidelity Inventory)
Staff feedback (e.g., Tiered Fidelity Inventory)
Establishing behavioral indicators through Positive Behavior Interventions Supports (PBIS) model
Community feedback (RVS Survey, School Council feedback, Alberta Education Assurance
Results)

End Goals
•
•
•

Develop and implement common proactive language and behavior around “how to be” in the
school (PBIS)
Create consistent, well-developed, inclusive practices within the classrooms that support all
learners (PBIS)
Implement a school-wide Response to Intervention (RTI) model in regard to both academic and
social/emotional concerns (PBIS)

PROTOTYPES
Name: Positive Behavior Intervention Strategies Exploration and Implementation
Scope: PBIS Committee, Matrix, and Lesson Development
Indicators of Success:
• School-wide PL event that leads to rejuvenation of a PBIS committee.
• Re-deployment of a PBIS Matrix (graphic heuristics for describing positive behavior
expectations).
• Lesson development for Matrix elements.
Description: Development of a PBIS system was initiated in the 2019-20 school year and was about to
be rolled out to students and staff. The COVID lockdowns in March of 2020 put a halt to this work, just
as it was about to be fully implemented. The status of the program was evaluated then, and again in
the 2020-21 school year using a Tiered Fidelity Inventory (TFI – a tool that measures both the degree
of program implementation and the success of the program overall). At the time of evaluation, the TFI
score was (unsurprisingly) 8 out of a possible 76 points, indicating there was considerable work still to
be done in fully implementing the program.
Our goal this year was to rejuvenate the initiative and make additional progress on moving the
program forward. This work began with schoolwide professional learning on the system and a re-strike
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of a PBIS committee. The committee re-examined the behavioral matrices that were originally crafted to
guide positive behavior interventions. An additional aim was to then further develop lessons for a
proper rollout of the system to students and staff (ideally during this school year).
Prototype Iterations: As with most things in the past two years, COVID had a significant impact: other
priorities needed to be forefront and this one was pushed into later parts of the year. Nonetheless, the
schoolwide PL day for PBIS 101: Implementation Framework did indeed go forward in January.
Afterward, a PBIS Committee was struck again with members from the original committee as well as
new members. The committee was smaller in size than originally hoped (5 members). However, the
committee took up a review of the existing Matrix and identified areas for improvement (e.g. altering
the graphic representations of Matrix elements to more clearly communicate their message, exploring
connections between PBIS and broader school heuristics relating to culture and community such as
SOAR). Afterward, the committee felt that once these improvements were communicated, it would attract
additional staff members.
Learnings: Mid-year rollout of a large-scale initiative is challenging, particularly when staff have
immersed themselves in other prototypes and the school is battling COVID cases and substitute teacher
shortages. Next year, adopting the program at startup will likely enhance its uptake and efficacy.
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PROTOTYPE PLANS
How Might We? Use communication of student learning as a tool to further increase student success?
During the 2020/21 school year, as a staff, we focused on the full implementation of Real Time Reporting
as our next step in this process for the 2021/22 school year we focused our attention on myBlueprint.
What Priority Areas Does It Address?
Student Engagement

Inclusion

Instructional Design

Making Learning Visible

Sources of Input
•
•
•
•

myBlueprint utilization rates
Community feedback and recognition of what myBlueprint is and its use
Staff feedback
Student feedback with regards to impact on learning

End Goals
•
•

Parents and students will have a clear understanding of academic success and areas for growth
through the regular updating and reporting in PowerSchool of learner outcomes (Real Time
Reporting). As noted above, this goal was the focus of the 2020/21 school year.
Students will use myBlueprint to post and reflect on current learning and celebrate both
academic and competency growth. This goal was the focus of the 2021/22 school year.

PROTOTYPES
Name: myBlueprint
Scope: Staff will be implementing myBlueprint in conjunction with Real Time Reporting (RTR) as a way
for both students and parents/guardians to both demonstrate and reflect on students’ academic and
competency growth. As a result, students and parents/guardians will have an increased understanding
of academic success, areas for growth, demonstration of learning, and reflection of learning as
compared to the learner outcomes for the grade.
Indicator of Success:
•

100% of students use it

•

100% of staff use it with their students

•

Increase in student log-ins and increase in student posts

•

Parents/Guardians log in to see their student’s portfolios

Description: Students will demonstrate and reflect on their learning through the posting of artifacts on
myBlueprint. These posts will then be visible to students, staff, and parents/guardians, and from these
opportunities to comment and reflect will occur. The goal is that this process will be ongoing and be a
normal part of the learning experience for students in classrooms.
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Prototype Iterations:
What is working?
•
•
•
•

A few staff had been using myBlueprint, and all staff had been given professional learning on
myBlueprint in the past so understood the concept of digital portfolios.
As of this writing, there has been a 228% increase in student log-ins and 191% increase in
posts created as compared to the 2020/21 school year as noted in the summery data from
myBlueprint.
Support from an “in-house expert” who provided both professional learning opportunities and
imbedded time in her schedule to support other teachers in the utilization of myBlueprint.
Communication to families about the incorporation of myBlueprint into a student’s demonstration
of learning that would work in conjunction with Real Time Reporting.

What has been tricky?
•
•
•

The “in-house expert” found that some staff that were less comfortable with technology often
resisted implementing due to their own discomforts. This was solved by providing more coaching
opportunities with the challenge of time then occurring.
Learning to use myBlueprint in a way that staff intended for a piece of work to be
showcased/reflected.
Informing and engaging parents and the community in myBlueprint so that it would maximize
the power of a digital portfolio.

What will we do moving forward?
•
•
•

Fireside will continue to utilize its communication strategies to inform the community about the
use and importance of PowerSchool and myBlueprint as tools in the communication of student
learning.
Continue to support an “in-house expert” to support staff in the functionalities of a digital
portfolio.
Provide Professional Learning early in the 2022/23 school year to staff about how to
seamlessly use Real Time Reporting and myBlueprint together. This will be the key focus area as
we move forward in communication of student learning.

Learnings:
During the 2020/21 school year and the implementation of RTR, we learned that while Professional
Learning was valuable, additional support was often required “in the moment.” We used this learning in
our decision to provide some embedded time within one teacher’s schedule to support staff in
implementing myBlueprint. This decision has resulted in a deeper understanding by staff of the purpose
behind digital portfolios and, hence, the success we have seen this year.
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PROTOTYPE PLANS
How Might We? Build on the work that we did during the 2020/21 school year to develop a sense of
community at Fireside School through student engagement? This pillar presented inherent challenges due
to the restrictions of the COVID pandemic and, as such, needs to be built in such a way as to honour those
limitations.
What Priority Areas Does It Address?
Student Engagement

Inclusion

Instructional Design

Making Learning Visible

Sources of Input
•
•
•
•

Student participation year over year
Community feedback through formal and informal methods of data collection
Staff feedback on success and areas for growth
Staff participation

End Goals
• Student leadership will take on increasingly complex culture-building activities in the school
• Whole-school activities that promote active positive participation
• The development of a mechanism to garner routine meaningful student feedback on policies
and procedures
PROTOTYPES
Name: Read-a-Thon
Scope: While some minor whole-school initiatives occurred during the 2021/22 school year, in February
2022, a decision was made to develop a large-scale whole-school event despite also managing
ongoing COVID provincial guidance and restrictions. A suggestion was put forward by a member of
School Council to host a Read-a-Thon and to compete with another RVS school, Herons Crossing, which
had already started theirs. The Read-a-Thon would be the first whole-school, large community event
that had occurred since the beginning of the pandemic, when the school had approximately 480
students. Therefore, the Read-a-Thon was the first opportunity to run a whole-school event with over
800 students, and it serves as a template for how to run future large-scale events in a large school.
Indicators of Success:
•

High volume of reading and participation by students and staff, including using “friendly
competition” between classes to spur on and increase reading goals

•

Daily engagement at school and at home

•

Funds raised

•

Positive feedback from students, staff, and families

•

Community support and involvement
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•

Highlighted as a Board Showcase (in coordination with Herons Crossing)

Description: Our first Read-a-Thon created an opportunity for the whole school to come together to
work toward the goals of sharing our love of reading and raising funds to contribute to our future
Outdoor Learning Space. It offered students an opportunity to participate, consider, and reflect on the
role of student engagement in whole-school activities, especially in the context of finding a role for their
commitment to such events to generate a sense of belonging and purpose within the school community.
The level of participation and the celebrations as a whole school will help establish the Read-a-Thon
event as an annual one and help to generate the energy for future involvement and engagement in
other events to follow. Our goal this year was to engage participation as a whole school toward a
common, meaningful goal. Looking ahead, this event can act as guidance for being able to build future
events as annual ones, where students take pride in participating, growing, and leading within events;
where involvement is preferred; and where school celebrations can continue to occur as a normal part
of the school experience for students at school. Looking forward, it is our hope that students and families
will continue to see the value of participating in and engaging with school-wide activities and that
students will strive to take on roles of leadership and consider how to engage with the larger community
in next year’s Read-a-Thon and other endeavors.
Prototype Iterations:
What is working?
•

All students were able to participate in Read-a-Thon, as students were able to engage in
reading at school and at home and in a variety of ways (e.g., reading individually, reading to
someone else, listening to someone read to them).

•

Connection to learning and something meaningful in our school fostered engagement, including
building a love of reading and fundraising that would go toward our Outdoor Learning Space.

•

Staff and learning community engagement promoted and encouraged student engagement,
including involvement of our School Trustee and community sponsors.

•

Celebrating together as a school and learning community in school-wide assemblies, the first
since the pandemic started. The way that the assemblies were organized received positive
feedback from staff, students, and parents.

•

Students from various grades volunteered to help with final calculations and with preparations
for the assembly; students also engaged to take on leadership roles in photography and
assembly management aspects on the day of the celebrations.

What has been tricky?
•

Finding the best way to capture, calculate, and communicate weekly results from school and
home to maintain momentum.

•

Managing the hundreds of contributions to the fundraising effort, including processes for
collection, and tracking that adhered to policy frameworks.

•

Working out the logistics of identifying, tracking, and communicating reading opportunities that
were meaningful and relevant at each grade.

What will we do moving forward?
•

Continue to hold a Read-a-Thon each year, building from the success of the first one
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•

Continue to look for opportunities to come together as a whole school in events that are
meaningful to our students and school community.

•

Provide further opportunities for events that are student-driven and student-led, also including
opportunities for community engagement.

Learnings: After COVID, there was significant desire to come together as a community and contribute
meaningfully to aspects we value as a school: connection to such aspects and to learning generated high
engagement. Staff and students also desire to engage with our larger community, and students wish to
take on leadership roles for whole-school events. Assembly set-up was successful and can inform how we
come together to celebrate future successes. Overall, the positive impact whole-school endeavors have
on our culture was notable.
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PROFESSIONAL LEARNING PLAN
Driving Questions
•

How might we develop strategies and techniques to further support academic and social/emotional
challenges for students?

•

How might we use literacy assessments to drive whole-school programming and classroom
instruction?

•

How might we align assessment practices within the school to ensure that there is consistent
messaging for students and parents and that this information can be used to assist in student
growth?

Learning Outcomes
•

Building off the skill development done during the 2020/21 school year with respect to universal
and targeted supports, we will further refine our understanding of how-to best support students. By
being intentional on how we implement universal supports the goal is that the need for more
intensive interventions can be reduced and, hence, a more efficient and effective model of support
can be put in place.

•

During the 2020/21 school year, Fireside put in place a model whereby all students in the building
were formally assessed with a common reading/comprehension tool at the beginning and end of
the year. A great deal of the 2020/21 school year involved ensuring that staff understood how to
use the reading/comprehension tool; for the 2021/22 school year, we then moved as a school to
how to use this information to implement effective teaching strategies (e.g., Layers of Literacy) and
targeted interventions.

•

Ensuring that staff/parents/students have a clear understanding of what a “mark” and “grade”
means and that there is consistency within the school with assessment was a focus of the 2021/22
school year. We used writing as a starting off point to begin discussions about the progression of
writing skills through grades, the scope and sequence of writing skills and goals, and alignment of
assessment reporting. The reason for focusing on writing is that it was the next logical progression
from the common reading/comprehension work that we had been doing for this year and last.

Strategies
•

As was the case for the 2020/21 school year, each Professional Learning Day was set up to
support our three essential questions:
o

Social/Emotional: using Student Success Plans and reviews, building connections
with students and staff, student self-regulation techniques, connecting students
to our community, and supporting students in crisis

o

Literacy: class profiles, using literacy data for planning and instruction, taking
part in the Layers of Literacy workshops, intervention strategies for struggling
learners, and linking writing to reading

o

Assessment: using writing skills development as a topic point for skill
development discussions between grades, discussions around what Rocky View
Schools’ assessment indicators mean (Mastering, Advancing, Progressing,
Emerging, Beginning, Limited), and assessment driving teaching practices
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•

In addition to the designated Professional Learning Days, Fireside set aside funds to support
teachers in furthering their own skills in these areas, including working with RVS Specialists, and
taking part in sessions within and outside of Rocky View Schools.
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BUDGET HIGHLIGHTS
2019/20

2020/21

2021/22

$3 002 374

$3 568 277

$3 950 269

Support Staff

$613 978

$664 933

$791 378

Services & Supplies

$147 814

$159 510

$157 613

$39 500

$0

$0

$0

$0

$0

$3 803 666

$4 392 720

$4 899 260

Certificated Staff

Other
Contingency
TOTAL EXPENDITURES
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SCHOOL COUNCIL REVIEW
Date of School Council Engagement: Wednesday May 4th, 2022
What resonates with parents? What inspired them?
• Fireside continues to be a place where parents trust that we are keeping students safe, and that
learning is happening.
• We are looking at progressive ways to support students academically and social/emotionally.
What questions did they have?
• While overall communication is good between Fireside and the community is there other media
options to engage the community (Facebook, Instagram, etc.)?
• Is there a way for younger students to spend quality time with the older students to further
develop a sense of community in the building? Particularly after two years of pandemic
restrictions.
What did they find tricky?
• Inconsistencies between classrooms within the same grade and between grades regarding
communication to families, academic expectations and supports.
• Helping families to understand who to contact when they need information or support.
• Communication between families and school around common language with respect to
academics, social/emotional support, and behavior.
How can parents play a more active role in its implementation?
• Finding ways to engage a larger portion of the community in opportunities such as school council
to provide feedback to the school.
• Find ways to engage families in volunteer opportunities and as such to see how the schoolwork’s
each day.

This School Workbook was made in keeping with RVS planning norms and the advice and participation of
students, staff, and parents.

May 6, 2022
Principal Signature

Date

Representing our school’s parent body, members of the parent body played an active role in the
development of the School Workbook. (Shade the box that applies)
Strongly agree

School Council Chair Signature

Agree

Do not agree

Date
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